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What is the
Communication Toolbox?

Who
heeds it?

What is it

Why d? - all about?
heed it?




EYFS - A Unique Child

Initiating activities
Maintaining focus on their activity for a period of time

Showing a belief that more effort or a different approach will
pay off
Making links and noticing patterns in their experience

Plays co-operatively with an adult e.g. rolling a ball back and
forth

Copies familiar expressions e.g. ‘Oh dear’, ‘All gone’

Fills in the missing word or phrase in a known rhyme, story or
game e.g. ‘Humpty Dumpty satona ...

Knows things are used in different ways e.g. a ball for rolling
or throwing, a toy car for pushing

Expresses self through physical action and sound



Positive Relationships

Play games which involve listening for a signal such as ‘ready,
steady...go!’

Join in play sensitively, fitting in with children’s ideas
Give children time to talk and think

Engage in playful interactions that encourage young children to
respond to or mimic adults

Encourage playfulness, turn-taking and responses, including peek-a-
boo and rhymes

Use a lively voice with ups and downs to help children tune-in

Use repeated words and phrases so children can begin to recognise
particular sounds

Encourage young children to explore and imitate sound

Give children ‘thinking time’. Wait for them to think about what they
want to say and put their thoughts into words without jumping in too
soon to say something yourself

Introduce new words in the context of play and activities



Enabling Environments

Make sure resources are relevant to children’s
iInterests

Plan to have 1:1 time to interact with young children
when they are in an alert and responsive state and
willing to engage

Devote uninterrupted time to children when you can
play with them when they are ready to engage.

Be attentive and fully focused



Suggested resources for practising strategies

Bubbles Sand and Water toys
Vehicles Train set

Inset puzzles Craft activities
Sorting toys Playdoh

Posting toys Balls

Mark making Dolls

Musical instruments Tea set

Animals/ small world Construction

Lycra Sensory toys

Cause and effect toys, eg pop up toys, push and go, press and pop, Click
clack track, pull back and release toys, switch toys, iPad,




Ready, steady, go
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something, even if I can
say "go"
There are all sorts of repetitive activities that you can use to practise this, such
as going down a slide, rolling a ball or operating a cause/effect toy. Engage the
child’s attention and then say, 'Ready, steady....., leaving a pause for the 'go’. At
first, as soon as they show any signs that they are anticipating the action by
making eye-contact, gesturing or vocalising, for example, say, 'Gol' and complete the
action immediately, to encourage the child to do this again.

Remember to give the child time to respond.

TOP TIP: At first, until it is fully established, practise this with the same favourite
activity and then start to use it in different games.
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Ready, steady, go!
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You may want to use this card in conjunction
with the following cards. Consult with the
Specialist Early Years Teachers (SEN) or
child's Speech and Language Therapist for
further advice or clarification of strategies.

» Engagement (9)

» Missing Words (21)

» More/again (22)

» Motivation (24)

« OWL. (28)

» Repetition, repetition (33)
» Running commentary (38)
e Say less and emphasise (39)
» Special Interests (43)

e Stopl (47)

e Turn-taking (48)

» Wait (51)

Use the following Makaton signs as
appropriate:

ready go




Why is this strategy useful?

What skills does it promote?

What other activities could you use
to practice this?



The National Strategies
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Ready Steady Go
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something, even if I can
say "go".'
There are all sorts of repetitive activities that you can use to practise this, such
as going down a slide, rolling a ball or operating a cause/effect toy. Engage the
child's attention and then say, 'Ready, steady.....", leaving a pause for the 'go’. At
first, as soon as they show any signs that they are anticipating the action by

making eye-contact, gesturing or vocalising, for example, say, '‘Gol' and complete the
action immediately, o encourage the child to do this again.

Remember to give the child time to respond.

TOP TIP: At first, until it is fully established, practise this with the same favourite
activity and then start to use it in different games.
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Considerations
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More/again
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You can use this in lots of favourite games such as swinging, tickling, rhymes and
songs, chasing, blowing bubbles and at snack time. Just stop the action or wait
until the child has finished the food/drink. Then ask and sign, ‘What do you want?
Want........ more?' or ask 'Again?' Leave a pause before saying 'more/again’ to give
him/her a chance to make eye-contact, gesture or sign, or to say the word. As

soon as you see or hear their communication, start the action again or give a little
bit more food/drink.

TOP TIP: When teaching this at snack time, just give small amounts of food/drink
at a time to ¢reate more opportunities to practise.

You need to start by finding out what the child is really interested in or
finds highly motivating.
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Making Choices
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Providing structured choices helps children to use their language in a functional
way and models what they need to say to get what they want.

Start by offering a choice of two toys, food items or activities and show the
objects or pictures as you say the words. Ask, 'Which one? Car or teddy? When
he/she reaches out or indicates in some way e.g. by eye-pointing, say ‘Want teddy.
Want........ (leaving a gap for him/her to communicate verbally or non-verbally). As
soon as an attempt has been made to communicate, hand the object to the child at
the same time saying,’ teddy’. To offer a choice between activities, either show
the actual areas, use an object of reference (e.g. spade for the sand play, cup for
the home-play area) or show a photo/symbol.

TOP TIP: Te make this easier at first give a choice between something you know the
child really likes and something you know they won't choose.
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Mirroring

20

| ' [ﬂ You are doing the same as I aml' _L T
Mirroring 5 L
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Copying a child's actions can be a really effective way of engaging them socially.

When a child is playing and exploring, get down to their level and do exactly what
they are doing: for example, running their hands over a textured surface:
splashing in water; or tapping an object on a surface. The child will soon notice
that you are copying them and may look towards you or smile. You may also find
that they try out some actions just to see if you will copy them againl

TOP TIP: Watch the child's reactions very carefully so that you can follow their lead.
If they make any sounds, copy these too.
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Running Commentary
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. 'T like it when you notice
Runnlng Commen*ary what I'm doingvand model} b 5"‘ | E

some useful words for me.

This is so easy to do and is a really effective way of modelling language. Simply
watch what the child is doing and give a commentary e.g. 'Scooping sand... into the
bucket..in..in..in, bucket's full..pouring out.hands in the sand..pushing
sand..dumper truck coming..brmmm, brmmm _' or 'Running, running, running,
climbing up...at the top. sliding down..wheee'

Children usually love it when you notice and talk about what they're doing and often
they'll give more eye-contact or start doing new things within their play to get you
to carry on talking.

TOP TIP: Just start by trying this for five-minutes a day..it feels strange at first if
you've never tried it but then just becomes second nature!
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Ways of using the Communication
Toolbox

%YQEK Ways of Using the Communication Toolbox Tﬁg =

Ideas for Early Years Settings

* Make up a pack of all the cards relevant to an individual child's needs and share it
with all practitioners so that they know what to target in the different areas of
provision.

¢ Choose one card and work on one particular skill across a range of activities and areas
of provision.

* Choose a card and have a 'strategy of the week' where everyone can practise what to
do and say. Display in areas of provision to prompt adults working with the child.

¢ Use individual cards as discussion points as part of staff meetings/training days to
look at how you can incorporate the approaches into everyday provision and promote
inclusion.

o It may be that the contents of the Toolbox change over time a the child's language
and communication progresses

City of York Council Specialist Early Years Teachers (SEND) Communication Toolbox 2020



ldeas for Practising the Toolbox at
Home
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Ideas for Parents/carers

Make up a pack of all the cards relevant to your child and use it to help plan and carry
out play activities and everyday routines.

¢ Choose one card and work on it in a whole range of situations until you and your child
have mastered the skill.

¢ Choose a card and have a 'strategy of the week’ where everyone in the family can
practise what to do and say. Display the card where everyone can see it as a reminder

to use it, for example, on the fridge.

¢ Share the relevant cards with the child's pre-school or childminder so that everyone
is using a consistent approach.

¢ Share the cards with grandparents and extended family to increase their
understanding of your child’s needs and the strategies you are using.
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Ideas for practising the Toolbox card at home

Child's Name: Jack

Toolbox Card:

More/again

+ AT tea time when Jack wants more
banana

On the swings when Jack wants to
be pushed again

In a tickling game when Jack wants
to be tickled again

When Jack wants more milk



How did you get on?

Child's Mame: Jack
Toolbox Card: EVAY4
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On Surday Sranry played a fick-
ling game. When she stopped, T

wriggled and smiled at her ta tell
her T wanted her to do it again.
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Stick With It

It you do the same thing
lots of times, in the same

wiy, I'll get the hang of 1




Questions and Follow Up

*seyst@york.gov.uk

*Survey monkey link


mailto:seyst@york.gov.uk
https://www.surveymonkey.co.uk/r/MX8NHB3
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